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Principal’s Certification 
 
The following certification must be made by the principal of the school.  Note:  Signatures must be kept on file at the school. 
 
  I certify that I have been included in consultations related to the priority needs of my school and participated in the completion of Schoolwide Plan.  I have 
been an active member of the planning committee and provided input to the school needs assessment and the selection of priority problems.  I concur with 
the information presented herein, including the identification of programs and activities that are funded by Title I, Part A. 
 
 
 
__________________________________________        ____________________________________________  ________________________ 
Principal’s Name           Principal’s Signature                                  Date 

DISTRICT INFORMATION SCHOOL INFORMATION 

District: Freehold Borough Schools School: Park Avenue Elementary 

Chief School Administrator: Rocco Tomazic Address: 280 Park Avenue Freehold New Jersey 07728 

Chief School Administrator’s E-Mail: 
rtomazic@freeholdboro.k12.nj.us Grade Levels: Pre-k through Fifth 

Title I Contact: Colleen Larocca Principal: Patrick Mulhern 

Title I Contact E-Mail:colleend@freeholdboro.k12.nj.us Principal’s E-Mail: pmulhern@freeholdboro.k12.nj.us 

Title I Contact Phone Number: Principal’s Phone Number: 732-761-2100 
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Critical Overview Elements 
 
 

• The School had ____four_________ (number) of stakeholder engagement meetings. 
 

• State/local funds comprised __95___% of the school’s budget in 2013-2014. 
 

• State/local funds will comprise_____$ of the school’s budget in 2014-2015.   
 

• Title I funded programs/interventions/strategies/activities in 2014-2015 include the following: 
 
 

Item 
Related to Priority 

Problem # 

Related to Reform 
Strategy 

Budget Line 
Item (s) 

Approximate 
Cost 

Extended Day Program 1 and 2 yes  $30,500 

Common Core/PARCC PD 1, 2, 3 yes  $12,800 

Classroom Libraries 1 and 2 yes  $5000 
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ESEA §1114(b)(2)(B)(ii): “The comprehensive plan shall be . . . - developed with the involvement of parents and other members of the community to be served and 
individuals who will carry out such plan, including teachers, principals, and administrators (including administrators of programs described in other parts of this 
title), and, if appropriate, pupil services personnel, technical assistance providers, school staff, and, if the plan relates to a secondary school, students from such 
school;” 
 

Stakeholder/Schoolwide Committee 
 

Select committee members to develop the Schoolwide Plan.   
Note:   For continuity, some representatives from this needs assessment stakeholder committee should be included in the stakeholder group planning 
committee. Identify the stakeholders who participated in the needs assessment and/or development of the plan.  Signatures should be kept on file in 
the school office for review. Print a copy of this page to obtain signatures. *Add lines as necessary. 
 

Name Stakeholder Group 
Participated 

in Needs 
Assessment 

Participated 
in Plan 

Development 

Participated 
in Program 
Evaluation  

Signature 

Patrick Mulhern Administrator yes yes   

Colleen LaRocca Literacy Specialist/Title 1 
Coordinator 

yes yes   

Natasha Perski Basic Skills Teacher yes yes   

Jean Schiller 2nd grade teacher 
(bilingual) 

 yes   

Juanita Jones Parent  yes   

Scott King 5th grade teacher  yes   
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Stakeholder/Schoolwide Committee Meetings 
 
The purpose of this committee is to organize and oversee the needs assessment process; lead the development of the schoolwide plan; and conduct or 
oversee the program’s annual evaluation. 
 
Stakeholder/Schoolwide Committee meetings should be held at different times of the year (e.g., fall and spring). List the dates of the meetings when 
the Stakeholder/Schoolwide Committee discussed the needs assessment, Schoolwide Plan development, and the program evaluation below.   
 

Date Location Topic Agenda on File Minutes on File 

5/23/2014 PAE Principal’s Office Needs Assessment Yes YES Yes YES 

5/27/2014 PAE Principal’s Office Needs Assessment Yes YES Yes YES 

6/2/2014 PAE Principal’s Office Plan Development YES Yes Yes Yes 

6/6/2014 PAE Principal’s Office Plan Development Yes Yes Yes Yes 

       

 

 

 
*Add rows as necessary. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



SCHOOLWIDE COMPONENT: STAKEHOLDER ENGAGEMENT  

7 

School’s Mission 
 

A collective vision that reflects the intents and purposes of schoolwide programs will capture the school’s response to some or all of these 
important questions: 

• What is our purpose here? 
• What are our expectations for students? 
• What are the responsibilities of the adults who work here? 
• How important are collaborations and partnerships? 
• How are we committed to continuous improvement? 

 

What is the school’s mission statement? 

 

While we have a district mission statement, we do not have a school mission statement.  

This is something our staff will create next school year. 
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24 CFR § 200.26(c): Core Elements of a Schoolwide Program (Evaluation). A school operating a schoolwide program must—(1) Annually 
evaluate the implementation of, and results achieved by, the schoolwide program, using data from the State's annual assessments and 
other indicators of academic achievement;(2) Determine whether the schoolwide program has been effective in increasing the 
achievement of students in meeting the State's academic standards, particularly for those students who had been furthest from 
achieving the standards; and(3) Revise the plan, as necessary, based on the results of the evaluation, to ensure continuous 
improvement of students in the schoolwide program. 

 
Evaluation of 2013-2014 Schoolwide Program  

(For schools approved to operate a schoolwide program prior to 2014-2015) 

 
1. Did the school implement the program as planned? 

The major reform strategies of the  2013- 2014 were supporting teachers professional development regarding the Common Core Standards and 
targeted reading intervention to at risk students.  We were able to provide PD for teachers regarding the Common Core that focused on language arts 
from a company called Standard Solutions.  Teachers attended a workshop in district about the Common Core standards and received on-line 
resources to help with implementation in the classroom.  While teachers learned a lot from the PD, they commented that they would like additional 
support with Common Core implementation in language arts.  In addition, due to lack of available funds and time, we were unable to provide support 
regarding Common Core math instruction or additional PD in language arts.  We did provide targeted instruction for our struggling readers using our 
reading intervention program: Jumpstart.  Data collected through DRA assessments indicate that the majority of the student made significant progress. 
 
 

2. What were the strengths of the implementation process? 

Based on the teacher evaluations on the PD they received, teachers learned a great deal about the Common Core Standards and the DRA data 
indicates that the targeted reading instruction was successfully implemented. 
 

3. What implementation challenges and barriers did the school encounter? 

The main barriers that affected the implementation of the program were limited funds and limited time for professional development.  The 2013-2014 
plan also indicates that we would provide extended day learning for students and that progress would be tacked by using internal data from 
benchmark assessments and NJASK data.  The problem here is that our benchmarks are flawed- as some of them do not accurately cover all of the 
standards and others assess too many of the same standards and therefore, we are unable to use benchmarks as a indicator of success. 

4. What were the apparent strengths and weaknesses of each step during the program(s) implementation? 
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In regards to the weaknesses with providing PD, it was never decided who would provide these workshops for the students before the year began.  The 
strengths of the implementation was that it was that teachers commented that they learned a great deal from the workshop and they were able to 
implement (by looking at lesson plans) lessons that were based on the common core standards.  The data from reading assessments shows that was 
acquired shows that struggling readers benefitted from small group reading instruction. 
 

5. How did the school obtain the necessary buy-in from all stakeholders to implement the programs? 

The staff agreed that our priority problems and the necessary remedies were what our school needed through Faculty Meeting discussions and 
surveys.  
 

6. What were the perceptions of the staff? 

The staff filled out PD evaluation forms after receiving the PD on Common Core and they spoke highly about about the workshop 

they attended. 

7. What were the perceptions of the community?  What tool(s) did the school use to measure the community’s perceptions?  

There was no specific tool used to guage the parents perceptions.  We are aware of this and plan on meeting and surveying parents regarding 

next year’s schoolwide plan implementation. 

 

8. What were the methods of delivery for each program (i.e. one-on-one, group session, etc. 

The interventions provided were by our Basic Skills staff in small group and primarily pull out settings 

9. How did the school structure the  interventions?  

The interventions were handled by our Basic Skills teachers. 

10. How frequently did students receive instructional interventions?  
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Basic skills teachers delivered interventions on a daily basis.  Students received the intervention for 12 weeks.  The students were 

identified as struggling readers through reading assessments. 

11. What technologies did the school use to support the program? 

Students used Ipads, Chrome Books, and Smartboards.  Online programs were also used as well as Google Docs and Study Island.   

12.  Did the technology contribute to the success of the program, and if so, how? 

Yes, students had opportunities to practice skills, gain background knowledge and practice test taking skills. 

 

Evaluation of 2013-2014 Student Performance- N/A 

State Assessments-Partially Proficient   
 

Provide the number of students at each grade level listed below who scored partially proficient on state assessments for two years or more in English 
Language Arts and Mathematics, and the interventions the students received. 
 

English Language 
Arts 

2012-2013 2013-2014 Interventions Provided 
Describe why the interventions did or did not result in 

proficiency. 

Grade 4     

Grade 5     

Grade 6     

Grade 7     

Grade 8     

Grade 11     

Grade 12     
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Mathematics 2012-2013 2013-2014 Interventions Provided 
Describe why the interventions did or did not result in 

proficiency. 

Grade 4     

Grade 5     

Grade 6     

Grade 7     

Grade 8     

Grade 11     

Grade 12     

 

Evaluation of 2013-2014 Student Performance N/A 
 Non-Tested Grades – Alternative Assessments (Below Level) 

 

Provide the number of students at each non-tested grade level listed below who performed below level on a standardized and/or developmentally 
appropriate assessment, and the interventions the students received.  

English Language 
Arts 

2012-2013 2013-2014 Interventions Provided 
Describe why the interventions did or did not result in 

proficiency. 

Pre-Kindergarten     

Kindergarten     

Grade 1     

Grade 2     

Grade 9     

Grade 10     

 

 

Mathematics 2012-2013 2013-2014 Interventions Provided 
Describe why the interventions provided did or did not 

result in proficiency. 
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Pre-Kindergarten     

Kindergarten     

Grade 1     

Grade 2     

Grade 9     

Grade 10     
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Evaluation of 2013-2014 Interventions and Strategies- N/A 
 

Interventions to Increase Student Achievement Implemented in 2013-2014 

1 
Interventions 

2 
Content/Group 

Focus 

3 
Effective 
Yes-No 

4 
Documentation of 

Effectiveness 

5 
Measurable Outcomes  

(outcomes must be quantifiable) 

 ELA    

 Mathematics    

     

 Students with 
Disabilities 

   

 Homeless/Migrant    

 ELLs    

 
 

Extended Day/Year Interventions Implemented in 2013-2014 to Address Academic Deficiencies  

 
Interventions 

2 
Content/Group 

Focus 

3 
Effective 
Yes-No 

4 
Documentation of 

Effectiveness 

5 
Measurable Outcomes 

(outcomes must be quantifiable) 

 ELA    

 Mathematics    

     

 Students with 
Disabilities 

   

 Homeless/Migrant    

 ELLs    
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Evaluation of 2013-2014 Interventions and Strategies- N/A 
 
Professional Development Implemented in 2013-2014  

1 
Strategy  

2 
Content/Group 

Focus 

3 
Effective 
Yes-No 

4 
Documentation of 

Effectiveness 

5 
Measurable Outcomes 

(outcomes must be quantifiable) 

 ELA    

 Mathematics    

     

 Students with 
Disabilities 

   

 
Homeless/Migrant 

   

 ELLs    

 
 
Family and Community Engagement Implemented in 2013-2014 N/A 

1 
Strategy  

2 
Content/Group 

Focus 

3 
Effective 
Yes-No 

4 
Documentation of 

Effectiveness 

5 
Measurable Outcomes 

(outcomes must be quantifiable) 

 ELA    

 Mathematics    

     

 Students with 
Disabilities 

   

 
Homeless/Migrant 

   

 ELLs    
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Principal’s Certification 
 
The following certification must be made by the principal of the school.  Note:  Signatures must be kept on file at the school. 
 
  I certify that the school’s stakeholder/schoolwide committee conducted and completed the required Title I schoolwide evaluation as required for 
the completion of this Title I Schoolwide Plan.  Per this evaluation, I concur with the information herein, including the identification of all programs and 
activities that were funded by Title I, Part A.  
 
 
 
__________________________________________        ____________________________________________  ________________________ 
Principal’s Name                       Principal’s Signature                                  Date 
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ESEA §1114(b)(1)(A): “A comprehensive needs assessment of the entire school (including taking into account the needs of migratory children  . . . that is based on 
information which includes the achievement of children in relation to the State academic content standards and the State student academic achievement 
standards . . . ” 
 

2014-2015 Needs Assessment Process 
Data Collection and Analysis 

 

Multiple Measures Analyzed by the School in the Needs Assessment Process for 2013-2014 Interventions and Strategies  
 

Areas  Multiple Measures Analyzed Overall Measurable Results and Outcomes 

(Results and outcomes must be quantifiable) 

Academic Achievement – Reading NJASK 

Benchmark Assessment 

On the 2013 NJASK 59.5% of students were deficient in the area of 

English Language Arts.  

 

Academic Achievement - Writing NJASK 

Benchmark Assessment 

On the 2013 NJASK 59.5% of students were deficient in the area of 

English Language Arts.  

 

Academic Achievement - 
Mathematics 

NJASK 

Benchmark Assessment 

On the 2013 NJASK 27.9% of students were deficient in the area of 

Mathematics. 

 

Family and Community Engagement Parent Teacher Conferences 

 

During the 2013- 2014 School Year 88.1% of our student population 

had a parent or guardian attend conferences.  

Professional Development Staff Survey  

Homeless   

Students with Disabilities NJASK 

Benchmark Assessment 

On the 2013 NJASK 88% of students were deficient in the area of 

English Language Arts. 

On the 2013 NJASK 68% of students were deficient in the area of 

Mathematics. 

 

 

English Language Learners NJASK 

Benchmark Assessment 

On the 2013 NJASK 89.5% of students were deficient in the area of 

English Language Arts.  

On the 2013 NJASK 85% of students were deficient in the area of 

Mathematics. 
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Areas  Multiple Measures Analyzed Overall Measurable Results and Outcomes 

(Results and outcomes must be quantifiable) 

 

 

 

Economically Disadvantaged NJASK 

Benchmark Assessment 

On the 2013 NJASK 66.5% of students were deficient in the area of 

English Language Arts.  

On the 2013 NJASK 37.3% of students were deficient in the area of 

Mathematics. 

 

 

School Climate and Culture Survey  

Leadership Survey  

School-Based Youth Services School Attendance Record 

Parent Teacher Conferences 

Before Care Attendance Record 

21st CCLC Attendance Record 

YMCA Aftercare After Care 

Attendance Record 

School attendance for PAE during  the 2013-2014 school year  was 92.1% 

21st CCLC attendance for PAE during the 2013-2014 school year was 80%. 

YMCA Aftercare attendance for PAE during the 2013-2014 school year was 
74%.l 

 

 

 

 

 

 
 
 
 
 
 
 
 



SCHOOLWIDE COMPONENT: NEEDS ASSESSMENT 

18 

2014-2015 Needs Assessment Process 
Narrative 

 

1. What process did the school use to conduct its needs assessment?   

Park Avenue Elementary school reviewed NJASK, DRA, Benchmark Assessments and staff surveys, to assess our schools needs.  The school 

faculty engaged in discussions at Faculty meetings and completed surveys that regarding school needs.  Individual members of the 

Schoolwide Planning committee compiled data that was analyzed at the Schoolwide Planning meetings. 

2. What process did the school use to collect and compile data for student subgroups? 

Several members of the Schoolwide Planning committee disagregated data on certain subgroups. 

3. How does the school ensure that the data used in the needs assessment process are valid (measures what it is designed to measure) 

and reliable (yields consistent results)? 

NJASK data is given directly from the NJDOE.  Staff members previously trained n DRA assessments administered the test to their students.  

Benchmark assessments were created by the teachers with help from the Director of Curriculum and Instruction.  

4. What did the data analysis reveal regarding classroom instruction? 

5. What did the data analysis reveal regarding professional development implemented in the previous year(s)? 

Staff articulated frustration at inconsistent PD from the previous years.  Staff surveys revealed that teachers are looking for consistent PD, 

especially regarding Common Core, PARCC, and literacy. 

6. How does the school identify educationally at-risk students in a timely manner? 

Park Avenue has not had clear criteria in regards to identifying at-risk students.  During the 2013-14 school year, both elementary 

principals, the Title One Coordinator, and Basic Skills teachers collaborated to develop a criteria that used multiple measure such as DRA 

and sight word lists (Fry and Sort).  We are especially focused on K-2 students.   

7. How does the school provide effective interventions to educationally at-risk students? 
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There was limited specific intervention criteria in place at the begninng of the 2013-14 school year.  As previously stated, we developed 

Basic Skills critera to identify which students need appropriate interventions.  The focus on identifying students in grades K-2 through our 

Intervention and Referral System will be a priority.  These students will be tracked using educational plans.   

8. How does the school address the needs of migrant students? 

Based on our student data there are no migrant students in our student demographic. 

9. How does the school address the needs of homeless students? 

Homeless students are transported to the school.  Every effort is made to provide them the tools they need to be successful.  They are 

encouraged to take part in the afters school programs.  Opportunities are provided for homework or tutoring help. 

10. How does the school engage its teachers in decisions regarding the use of academic assessments to provide information on and 

improve the instructional program? 

State data clearly shows an overall need of improving instruction in language arts.  Our Superintendent launched a district wide 

conversation with teachers representatives from all schools to discuss the areas of need with language arts instruction.  Teachers helped 

identify areas that needs to be improved such as purchasing of resources, assessments, and the need for a singular approach to language 

instruction.  This conversation is with teachers and administration is ongoing.  As previously stated, we engaged staff members to help 

create Basic Skills criteria and I&RS procedures and surveyed teachers regarding their needs for Professional Development. 

 

11. How does the school help students transition from preschool to kindergarten, elementary to middle school and/or middle to high 

school?  

The school assists in this process with orientation programs that consists of a parent program, tours of the school, and meetings with 

teachers.  Specifically, Borough Buddy Day is a transition program for fifth graders going into sixth.  The fifth grade students from each 
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elementary school meet with each other and go though team building activities run by middle school students, counselors, and teachers 

running the program.   

12. How did the school select the priority problems and root causes for the 2014-2015 schoolwide plan? 

The school has looked at NjASK scores, SRA scores, and teacher made assessments to determine its priority problems.  Each priority 

area had data that indicated a need for improvement.  The principal engaged the staff and committee in conversations regarding root 

problems. 
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2014-2015 Needs Assessment Process  
Description of Priority Problems and Interventions to Address Them 

 

Based upon the school’s needs assessment, select at least three priority problems that will be addressed in this plan. Complete the 
information below for each priority problem. 

 

 #1 #2 

Name of priority problem English Language Arts Literacy (CCSS) English Language Arts Literacy (CCSS). 

Describe the priority problem 
using at least two data sources 

Using DRA scores from all grade levels, and NJASK 

scores from grades 3-5, it is clear that a priority area 

is reading.  The students are reading below level on 

DRA’s and our grades 3-5 NJASK results indicate we 

are below proficiency in reading.   

Using teacher made assessments for all grade levels 

and NJASK scores from grades 3-5, it is clear that a 

priority area is writing.   

Describe the root causes of the 
problem 

The root of the problem is that students are entering 

our school district with little or no basic skills 

required for Kindergarten.  As they progress forward, 

they are working below grade level and are not able 

to fully recover thus leading to under proficiency 

scores on NJASK and DRA’s.   

The root of the problem is that students are entering 

our school district with little or no basic skills 

required for Kindergarten.  As they progress forward, 

they are working below grade level and are not able 

to fully recover thus leading to under proficiency 

scores on NJASK and teacher made assessments.    

This priority problem ties in directly to the previous 

priority of students reading below grade level.  Since 

reading and writing go hand in hand, it is imperative 

that we address writing as well.   

Subgroups or populations 
addressed 

All All 

Related content area missed 
Reading fluency and comprehension Basic writing skills 

Name of scientifically research 
based intervention to address 
priority problems 

Jumpstart phonics and comprehension 

Scott Foresman Reading (Reading Street) 

Writer’s workshop (Lucy Caulkins) 

Scott Foresman Writing (Reading Street) 

Jumpstart phonics and comprehension 
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How does the intervention align 
with the Common Core State 
Standards? 

Programs have been aligned with CCSS. 

Curriculum is currently being revised to align with 

Common Core. 

Programs have been aligned with CCSS. 

Curriculum is currently being revised to align with 

Common Core. 

 
 
  



SCHOOLWIDE COMPONENT: NEEDS ASSESSMENT 

23 

2014-2015 Needs Assessment Process  
Description of Priority Problems and Interventions to Address Them (continued) 

 
 

 #3 #4 

Name of priority problem Mathematics (CCSS)  

Describe the priority problem 
using at least two data sources 

Based on teacher made assessments for all grade 

levels, and NJASK results for grades 3-5, students are 

below proficiency in most areas of math including 

basic computation and word problems.   

 

Describe the root causes of the 
problem 

Students are entering our school with very little 

background in math.  Because they are below level in 

reading, students are struggling comprehending word 

problems in math.   

 

Subgroups or populations 
addressed 

All  

Related content area missed Basic Math Facts, comprehension skills  

Name of scientifically research 
based intervention to address 
priority problems 

Envisions Math by Scott Foresman 

Study Island 

 

 

How does the intervention align 
with the Common Core State 
Standards? 

Programs are aligned to CCSS 

Curriculum is currently being revised to align with 

Common Core  
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ESEA §1114(b) Components of a Schoolwide Program: A schoolwide program shall include . . . schoolwide reform strategies . . . “ 
Plan Components for 2013 

2014-2015 Interventions to Address Student Achievement 

ESEA §1114(b)(I)(B) strengthen the core academic program in the school; 

Name of Intervention 
Content Area 

Focus 

Target 
Population(s) 

Person 
Responsible 

Indicators of Success 
(Measurable Evaluation Outcomes) 

Research Supporting Intervention 
(from IES Practice Guide or What Works 

Clearinghouse) 

Jumpstart phonics 

and comprehension Reading fluency 

and 

comprehension 

Struggleing 

readers in 

grades K-2 

Reading 

Coach and 

Administrati

on 

Students in the program will be 

reading on grade level according to the 

Fountas and Pinnell reading 

assessment. 

 

 

Mathematics Teachers 

Adminstratio

n 

There will be an 8% increase increase 

in math scores 

NJDOE revision of state standards 
mandates that teacher understand 
and can implement lessons grounded 
in the Common Core Standards 

      

 
  

   

      

 
  

   

 
*Use an asterisk to denote new programs. 
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2014-2015 Extended Learning Time and Extended Day/Year Interventions to Address Student Achievement  

ESEA §1114(b)(I)(B) increase the amount and quality of learning time, such as providing an extended school year and before- and after-school and 
summer programs and opportunities, and help provide an enriched and accelerated curriculum; 

Name of Intervention 
Content Area 

Focus 

Target 
Population(s) 

Person 
Responsible 

Indicators of Success 
(Measurable Evaluation Outcomes) 

Research Supporting Intervention 
(from IES Practice Guide or What Works 

Clearinghouse) 

Extended Day 

Reading Program 
ELA 

Students in 

first and 

second grade 

reading below 

grade level 

Administrati

on and 

Reading 

Coach 

Diagnostic Reading Assessment that 
shows students will be reading on grade 
leve by the end of the school yearl 

Ascher, C. (1988, April).  Extended 
school year and year round schooling 
for disadvanteded students.  ERIC/CUE 
Digest, (42) 
Beaton, A. E. Martin, M.O., M19 

      

      

 
  

   

      

 
  

   

 

*Use an asterisk to denote new programs. 

 

2014-2015 Professional Development to Address Student Achievement and Priority Problems 

ESEA §1114 (b)(1)(D) In accordance with section 1119 and subsection (a)(4), high-quality and ongoing professional development for teachers, 
principals, and paraprofessionals and, if appropriate, pupil services personnel, parents, and other staff to enable all children in the school to meet 
the State's student academic achievement standards. 

Name of Strategy 
Content Area 

Focus 

Target 
Population(s) 

Person 
Responsible 

Indicators of Success 
(Measurable Evaluation Outcomes) 

Research Supporting Strategy 
(from IES Practice Guide or What Works 

Clearinghouse) 

 ELA     

CCSS PD for staff Mathematics Teachers Adminstratio There will be an 8% increase increase NJDOE revision of state standards 
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ESEA §1114 (b)(1)(D) In accordance with section 1119 and subsection (a)(4), high-quality and ongoing professional development for teachers, 
principals, and paraprofessionals and, if appropriate, pupil services personnel, parents, and other staff to enable all children in the school to meet 
the State's student academic achievement standards. 

Name of Strategy 
Content Area 

Focus 

Target 
Population(s) 

Person 
Responsible 

Indicators of Success 
(Measurable Evaluation Outcomes) 

Research Supporting Strategy 
(from IES Practice Guide or What Works 

Clearinghouse) 

n in math scores mandates that teacher understand 
and can implement lessons grounded 
in the Common Core Standards 

      

 
 

Homeless 
Migrant 

   

  ELL    

 
 

Students with 
Disabilities 

   

 

*Use an asterisk to denote new programs. 
 

 

 

 

24 CFR § 200.26(c): Core Elements of a Schoolwide Program (Evaluation). A school operating a schoolwide program must—(1) Annually 
evaluate the implementation of, and results achieved by, the schoolwide program, using data from the State's annual assessments and 
other indicators of academic achievement;(2) Determine whether the schoolwide program has been effective in increasing the 
achievement of students in meeting the State's academic standards, particularly for those students who had been furthest from 
achieving the standards; and(3) Revise the plan, as necessary, based on the results of the evaluation, to ensure continuous 
improvement of students in the schoolwide program. 

 
Evaluation of Schoolwide Program  

(For schools approved to operate a schoolwide program beginning in the 2014-2015 school year)  
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All Title I schoolwide programs must conduct an annual evaluation to determine if the strategies in the schoolwide plan are achieving the planned 
outcomes and contributing to student achievement.  Schools must evaluate the implementation of their schoolwide program and the outcomes of 
their schoolwide program.   

 
1. Who will be responsible for evaluating the schoolwide program for 2014-2015? Will the review be conducted internally (by school 

staff), or externally? 
The evaluation of the schoolwide program for 2014-2015 will be conducted internally. 
 

2. What barriers or challenges does the school anticipate during the implementation process? 
? 

3. How will the school obtain the necessary buy-in from all stakeholders to implement the program(s)?  
Representatives from each stakeholder group will be reporting back to their perspective group about the planning process in order 
to keep all members informed. The stakeholder representatives will be able to be an advocate for both the committee and the 
stakeholder group.  
 

4. What measurement tool(s) will the school use to gauge the perceptions of the staff? 
A climate survey will be sent out to the staff via Google Forms. 
 

5. What measurement tool(s) will the school use to gauge the perceptions of the community? 
A climate survey will be sent out to community members via Google Forms.  
 

6. How will the school structure interventions?   
Interventions will be based on identifying students with low DRA scores from June 2014 and also the use of NJASK 2014 scores. 
These intervention groups will focus on raising student achievement and growth through utilizing the SCI-OP model and ? to reach 
low achieving students in small groups and one on one settings.  
 

7. How frequently will students receive instructional interventions?  
Students will receive intervention services based on their IEP, 504, or LEP service requirements. General classroom students who 
need to receive BSI will be identified in the beginning of the school year and provided those services as needed to target specific 
goals at a minimum of once a day for 40 minutes.  

8. What resources/ technologies will the school use to support the schoolwide program? 
The school will utilize its fifty plus terminal computer lab, iPads, laptop computer, Chrome books, projectors, document cameras, 
and smart board to  
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9. What quantitative data will the school use to measure the effectiveness of each intervention provided? 
? 

10. How will the school disseminate the results of the schoolwide program evaluation to its stakeholder groups?  
?  
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ESEA §1114 (b)(1)(F) Strategies to increase parental involvement in accordance  . . .  such as family literacy services 

 
Research continues to demonstrate that successful schools have significant and sustained levels of family and community engagement. 
Therefore, it is important that schoolwide plans contain strategies to involve families and the community, especially in helping children do 
well in school.  In addition, families and the community must be involved in the planning, implementation, and evaluation of the 
schoolwide program. 
 

 

2014-2015 Family and Community Engagement Strategies to Address Student Achievement and Priority Problems 

Name of Strategy 
Content Area 

Focus 

Target 
Population(s) 

Person 
Responsible 

Indicators of Success 
(Measurable Evaluation Outcomes) 

Research Supporting Strategy 
(from IES Practice Guide or What Works 

Clearinghouse) 

Parent Academies 
Workshops 

ELA All students  
Teachers  
Parents 
Administrator 

- Increase in basic knowledge of high 
frequency words. 
- Increase in homework completeness 

 

Effective school-family partnerships 
benefit all involved school staff, 
parents, and students. Research 
demonstrates that parent 
involvement can be an important 
contributor to student achievement. 
Effective school-family partnerships 
can have important benefits for 
parents as well, helping them to 
perceive their children's school in a 
more positive light, enhancing their 
sense of efficacy as parents, and 
changing their perceptions of their 
children as learners (Ames, 1993; 
Epstein, 1991). 

Parent Academies  
Workshops 

Mathematics All students 
Teachers 
Parents 
Administrator 

-Increase knowledge of basic facts 
-Increase in homework completeness 
 

 

Effects on Students and Families 
Effective school-family partnerships 
benefit all involved school staff, 
parents, and students. Research 
demonstrates that parent 
involvement can be an important 
contributor to student achievement. 
Effective school-family partnerships 
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Name of Strategy 
Content Area 

Focus 

Target 
Population(s) 

Person 
Responsible 

Indicators of Success 
(Measurable Evaluation Outcomes) 

Research Supporting Strategy 
(from IES Practice Guide or What Works 

Clearinghouse) 

can have important benefits for 
parents as well, helping them to 
perceive their children's school in a 
more positive light, enhancing their 
sense of efficacy as parents, and 
changing their perceptions of their 
children as learners (Ames, 1993; 
Epstein, 1991). 

Family Fitness Night 

Wellness Committee 

 

 
All Students 

Physical 

Education 

Teachers 

School Nurse 

Guidance 

Counselor 

Administrator 

  

 
 

Homeless 
Migrant 

   

Parent Academies  
Workshops 

 ELL 

Teachers 
Supervisor 
Principal 

Increase in basic knowledge of high 
frequency words. 
 
Increase in homework completeness 

 

Effects on Students and Families 
Effective school-family partnerships 
benefit all involved school staff, 
parents, and students. Research 
demonstrates that parent 
involvement can be an important 
contributor to student achievement. 
Effective school-family partnerships 
can have important benefits for 
parents as well, helping them to 
perceive their children's school in a 
more positive light, enhancing their 
sense of efficacy as parents, and 
changing their perceptions of their 
children as learners (Ames, 1993; 
Epstein, 1991). 
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Name of Strategy 
Content Area 

Focus 

Target 
Population(s) 

Person 
Responsible 

Indicators of Success 
(Measurable Evaluation Outcomes) 

Research Supporting Strategy 
(from IES Practice Guide or What Works 

Clearinghouse) 

Parent Academies  
Workshops 

 
Students with 
Disabilities 

Teacher 
Supervisor  
Principal 

Increase in basic knowledge of high 
frequency words. 
 
Increase in homework completeness 

 

Effects on Students and Families 
Effective school-family partnerships 
benefit all involved school staff, 
parents, and students. Research 
demonstrates that parent 
involvement can be an important 
contributor to student achievement. 
Effective school-family partnerships 
can have important benefits for 
parents as well, helping them to 
perceive their children's school in a 
more positive light, enhancing their 
sense of efficacy as parents, and 
changing their perceptions of their 
children as learners (Ames, 1993; 
Epstein, 1991). 

 

*Use an asterisk to denote new programs. 
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2014-2015 Family and Community Engagement Narrative 
 

 

1. How will the school’s family and community engagement program help to address the priority problems identified in the 
comprehensive needs assessment? 
 
The program will be designed to inform parents in our community how our school educational system works. This includes how 
students are evaluated on report cards, how reading levels are determined, and what the data means that is collected from 
standardized tests.   We feel there is a lack of knowledge about our system from a parent’s perspective and feel it is necessary to 
inform them of the changes and additions to education in today’s world in this country.   
 

2. How will the school engage parents in the development of the written parent involvement policy? 
Through the use of our school PTO we will be reaching out to parents to join our committee to help author the parent involvement 
policy for the Freehold Learning Center.  
 

3. How will the school distribute its written parent involvement policy?  
The Parent Involvement Policy will be distributed to the parents of the Freehold Learning Center through the student handbook and 
post it on the school website.  
 

4. How will the school engage parents in the development of the school-parent compact? 
After the creation of the policy, a committee will be developed of teachers, parents, students, and administrators to develop a 
School-Parent Compact. This compact will outline the responsibilities of all the stakeholders on the committee.  
 

5. How will the school ensure that parents receive and review the school-parent compact? 
The School-Parent Compact will be sent home with students in which the parent and student will need to sign their section agreeing 
to the compact. The classroom teacher will record and file the compact. Compacts that are not returned will require contact being 
made from the school to the parent explaining the importance of the document and he need for their participation. The compact will 
be available on the website. 
 

6. How will the school report its student achievement data to families and the community? 
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The school will report its student achievement data to families and the community through back to school night, conferences, Board 
of Education meetings, postings on the building website, and monthly correspondence from the school to home. The information will 
be available on the website and distributed at Back to School Nights as well as PTO meetings. An informational letter will be sent 
home. 

 
7. How will the school notify families and the community if the district has not met its annual measurable objectives for Title III? 

The school will report the district has not met its annual measurable objectives for Title III to families and the community through 
back to school night, conferences, Board of Education meetings, and postings on the building website. 
 

 
8. How will the school inform families and the community of the school’s disaggregated assessment results? 

The school will report the school’s disaggregated assessment results to families and the community through back to school night, 
conferences, Board of Education meetings, and postings on the building website. 

 
9. How will the school involve families and the community in the development of the Title I Schoolwide Plan? 

A letter will be sent home to parent informing them of the Title I School Wide Planning process, this letter will also mention a date in 
which the building principal will make a presentation at a PTO meeting about the Schoolwide Plan. During this presentation a sign-
up sheet will be available for any parent or community member to sign up to join the committee. 
 

10. How will the school inform families about the academic achievement of their child/children? 
Parents will be informed of the academic achievement of their child/children through Genesis, Mid-Quarter Progress Reports, Report 
Cards, Parent Teacher Conferences twice a year.  

 
11. On what specific strategies will the school use its 2013-2014 parent involvement funds? 
12. Specific Strategies that will be used during the 2014-2015 school year to promote parent involvement are Parent Academies and 

Workshops. The program will be designed to inform parents in our community how our school educational system works. This 
includes how students are evaluated on report cards, how reading levels are determined, and what the data means that is collected 
from standardized tests.    
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ESEA §1114(b)(1)(E) Strategies to attract high-quality highly qualified teachers to high-need schools. 

 

High poverty, low-performing schools are often staffed with disproportionately high numbers of teachers who are not highly qualified.  To 
address this disproportionality, the ESEA requires that all teachers of core academic subjects and instructional paraprofessionals in a 
schoolwide program meet the qualifications required by section 1119.  Student achievement increases in schools where teaching and 
learning have the highest priority, and students achieve at higher levels when taught by teachers who know their subject matter and are 
skilled in teaching it. 

 

Strategies to Attract and Retain Highly-Qualified Staff 
  Number & 

Percent 
Description of Strategy to Retain HQ Staff 

Teachers who meet the qualifications for HQT, 
consistent with Title II-A 

39.3 

 

The district has a comprehensive mentoring program.  Teachers are 
supported with relevant PD and opportunities for professional growth. 

100% 

Teachers who do not meet the qualifications for 
HQT, consistent with Title II-A 

0  

0% 

Paraprofessionals who meet the qualifications 
required by ESEA (education, ParaPro test, 
portfolio assessment)  

10 Paraprofessionals are included in district professional development 
activities and are supported by building administration as well as staff and 
administration in the Special Programs department. 100% 

Paraprofessionals providing instructional 
assistance who do not meet the qualifications 
required by ESEA (education, ParaPro test, 
portfolio assessment)* 

0  

0% 

 
 
 
* The district must assign these paraprofessionals to non-instructional duties for 100% of their schedule, reassign them to a school in the district that does not 
operate a Title I schoolwide program, or terminate their employment with the district.  
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Although recruiting and retaining highly qualified teachers is an on-going challenge in high poverty schools, low-performing students in these schools 
have a special need for excellent teachers.  Therefore, the schoolwide plan must describe the strategies it will use to attract and retain highly-qualified 
teachers. 
 

Description of strategies to attract highly-qualified teachers to high-need schools Individuals Responsible 

The Freehold Borough School district implements rigorous hiring practices designed to identify highly qualified 
candidates.  Newly hired teachers are provided with an extensive new staff orientation program and are welcomed 
publicly at in-service sessions, faculty meetings, and Board of Education meetings.  The collaborative atmosphere 
enjoyed by teachers, staff, and administrators in Freehold Borough provides ongoing support for continuous 
professional growth. 

Principals and main office staff, 
Board Office staff and 
administrators, Curriculum 
Office staff and administrators, 
Special Programs Office staff and 
administrators, teachers 
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